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This research is conducted to identify and describe the students’ perception towards
English Teaching Stimulus Variation Skills at SMP Kristen Rurukan. The population
of this research are ninth grade students of SMP Kristen Rurukan, consisting of 22
students from grade 9A and 24 students from grade 9B. The method of data analysis
is descriptive method and the writers use questionnaires to collect the data. The results
of this research are among six indicators, there are five indicators which are voice
variation, focusing, pausing, gesturing and movement shows that English teacher vary
in teaching while one another indicator that is eye contact is less vary. Based on the
results above, English teacher must improve the variety of teaching stimulus variation
skills especially in terms of eye contact so that students pay more attention to the
lesson and learning better. Teacher should also develop all the stimulus variation skills
in order form a positive attitude of students and they also will love the English subject
and won’t feel bored but will be more participate in various learning processes. For
students, it is necessary to pay more attention, so they can enjoy in learning English.

Perception, Teaching, Stimulus Variation Skills.

1. INTRODUCTION

Learning is one of the most
important and profoundly affecting our
lives. We can learn wherever we are,
whether at home, in association, or in
school. But we may feel bored in learning,
especially learning a foreign language
such as English. According to Hampp,
Paula L. (2019: 15) language is a tool for
expressing yourself, a communication
tool, and a means for social control.

Nowadays, English is very
important to be learn because English is an
international language that is generally
used to communicate with people from
abroad (J Tuilan, JIC Tuerah, 2018). The
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teachers give some materials about
English lesson, but sometimes their ways
of teaching make the students boring and
think that English lesson is not interesting.
Learning English will be fun if the teacher
is also fun, both in material explanations
and teaching stimulus variation. So,
teachers should have a teaching variation
in their teaching to make teaching-learning
English more fun. One teacher may be
dealing with hundreds of students every
day, while another may be dealing with
fewer students. It can be imagines how
hard it is for the teachers who deal with
many students every day, and they must
assess each of the character aspects
provide by the curriculum (Tania, Liando,
2018).
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The components of the skill of
variability cluster in six parts, there are:
voice variation, focusing, pausing, eye
contact, gesturing and movement. What
students’ thinks towards their English
teachers’ stimulus variations is very
important. In line with that statement, it is
also involved as a part of ELT, there are
some factors in teaching-learning process,
which can influence the gaining of
successful goals at schools. They are
curriculum, materials, method teachers,
students and facility (Mogea, 2019). From
this problem, we know that the teachers
need variation in teaching styles to make
students enthusiastic to study English. One
of the most important things is the teachers
should use their skill of variability. So, it
will be very helpful to encourage the
students to learn English especially in
language itself because Maru (2016:58)
states that language is the most important
aspect in the life of all human beings. So,
in this research, the writers want to find
out what the students’ perception towards
English teaching stimulus variation skills
at SMP Kristen Rurukan.

2. RESEARCH METHODOLOGY

The writers use observation and
questionnaires. The writers observe
English teacher’s teaching stimulus
variation in classroom activities and
questionnaires for that students. The
method of data analysis is descriptive
method, which is analyzing the data by
illustrating the object of the research
(Kristina Nike. A 2006:31). The
population of this research is the students
of ninth grade of SMP Kristen Rurukan.
The sample of this study is 46 students
taken from the population; 22 students
from grade 9A and 24 students from grade
9B.
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3. DATA COLLECTION

The writers use questionnaires to
collect the data. According to Arikunto
(2002:128), a questionnaire is number of
written questions that use to gather
information from the respondents about
themselves or other things to know.

The questionnaires consist of 18
items statements to be answers.

The table of indicators as follows:

No. Indicators Itim Item - | Total
1. Voice 1,2 | 3 3
variation
2. Focusing 4,7 6 3
3. Pausing 5,8 9 3
10,
4. Eye contact 12 11 3
. 13,
5. Gesturing 14 15 3
16,
6. Movement 18 17 3
Total 18

Based on “Teacher evaluation:
Global perspectives and their implications
for English language teaching A literature
review” by Simon Borgin 2018, the
writers use that reference as a guide-lines
and arrange the questionnaires as follows:

No. Statements
1 When explaining material, the teacher's
' voice is very clear.
2 When explaining subject matter, the
' teacher gives a different tone of voice.
3 English teacher explained the material
' quickly.
The teacher taps the blackboard / table to
4, , .
get students’ attention.
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When students start to make noise, the
5. teacher pauses until the students return to
order.
6 The teacher doesn't care about noisy
' students.
7 The teacher deliberately says the wrong
' word to attract students' attention.
The teacher provides an opportunity for
8. students to think for a moment when
given questions.
9 The teacher urges students to
' immediately answer the guestions given.
10 When teaching in class, the teacher looks
" | at students without picking.
When explaining the material, the
11. | teacher's view is more on the book /
board.
12 The teacher looks at students in all
' directions.
When explaining material, the teacher
13. | raises / waved or raise hand or move
eyebrows.
14 When explaining, the teacher's gestures
" | are adjusted to the subject matter.
15. | The teacher teaches rigidly.
The teacher explains the material while
16. . 8
walking and going around the class.
The teacher sat in his chair while
17. o .
explaining the material.
The teacher approaches the students and
18. | sees the work / assignments made by
students.

4. DATA ANALYSIS

In analyzing the data, the writers

use the formula percentage, the formula is
according to Sudjana (2006:131)
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P=£x100%

P= percermage
f = total number of respondents’ answer
n = total number of respondents

5.RESULTS OF THE STUDY

Table of Raw Data

gl g 8
g &| o E| &| =2
13} > %)

1 28 15 3 0 0

2 4 20 15 7 0

3 0 9 15 21 1

4 1 10 22 11 2

5 2 7 16 16 5

6 0 1 4 11 30

7 0 6 12 13 15

8 15 30 0 1 0

9 0 2 24 14 6

10 11 19 6 6 4

11 4 6 22 10 4

12 14 21 8 3 0

13 3 10 16 9 8

14 6 9 14 10 7

15 0 1 2 11 32

16 15 17 14 0 0

17 0 6 21 14 5

18 25 16 5 0 0
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The table above shows the raw data
is found in this research, which then
calculates the percentage item by item.
Start from item 1.

1. When explaining material, the
teacher’s voice is very clear.

6% Statement 1
Very Often
33% 61% Often
Sometimes

Based on the diagram above, 61%
students answers “very often”, 33%
answers “often”, and 6% answers
‘sometimes’. It means that the voice of
English teacher is varies greatly.

2. When explaining subject matter, the
teacher gives a different tone of

voice.
15% _ 9% Statement 2
= Very Often
| Often
33% . Sometimes
43% Rarely

Based on the data above, 9%
students answer ‘very often’, 43% answers
‘often’, 33% answers ‘sometimes’ and 9%
answers ‘seldom’. It shows that English
teacher often explains the material with
different tone of voice.

3. English teacher explains the
material quickly.
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Racad nn tha dianram ahnua 1004

4% 29  Statement 3

: 24% ’ 22% = Very Often
E Often
48% Sometimes
I
Rarely
) Never

get students' attention.

The data above shows that 2% students
S

ay

2%, 19%

¢ 7] Statement 4 A
) ‘ | Often
C A .
I 46% Sometimes 4
t Rarely ’
c 33%

= Never

5. When students start to make noise, the
teacher pauses until the students
return to order.

11% 4% o, Statement 5 Very Often

Often
Sometimes

Based on the diagram, 4% student
answers ‘very often’, 15% answers
‘often’, 35% answers ‘sometimes’, 35%
answers ‘seldom’, and 11% answers
‘never’. It can be concluded that
sometimes the English teacher is quite for
a moment until students’ orderly.
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6. The teacher doesn't care about noisy
students.

2% gy Statement 6
’ = Often
24% Sometims

65% Rarely

Never

The diagram above shows that 2%
students answers ‘often’, 9% answers
‘sometimes’, 24% answers ‘seldom’, and
65% answers ‘never’. So, English teacher
doesn’t care about the noisy students it can
be concluded never.

7. The teacher deliberately says the
wrong word to attract students'
attention.

139, Statement 7
33% = Often

26% Sometimes

Rarely

28% Never

Based on the diagram above, 13%
student answers ‘often’, 26% answers
‘sometimes’, 28% answers ‘seldom’, 33%
answers ‘never’. It can be concluded that
the English teacher never deliberately says
the wrong words to attract students’
attention.

8. The teacher provides an opportunity
for students to think for a moment
when given questions.

2% Statement 8
339% Very often
Often
63% Rarely
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The diagram above shows that 33%
students answers ‘very often’, 65%
answers ‘often’, 2% answers ‘seldom’. So,
the conclusion is the English teacher
provides an opportunity for students to
think for a moment when given questions.

9. The teacher urges students to
immediately answers the questions

given.
o  Statement9
13% 4% Often
Sometimes
9 52%
31% Rarely
Never

Based on the diagram above, 4%
student answers ‘often’, 52% answers
‘sometimes’, 31% answers ‘seldom’, 13%
answers ‘never’. It can be concluded that
the English teacher sometimes urges
students to answer questions immediately.

10. When teaching at class, the teacher
looks at students without picking.

. Statement 10
139, 9% Very Often
’ 24% Often
13% Sometimes
Rarely
41%
Never

The diagram above shows that 24%
students answers ‘very often’, 41%
answers ‘often’, 13% answers
‘sometimes’, 13% answers ‘seldom’, 9%
answers ‘never’. It shows that the English
teacher often look at students without
choosing.
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11. When explaining the material, the
teacher's view is more on the book or
board.

9% - 8% Statement 11

22% ' 13% = Very Often
Often
Sometimes
Rarely
48%

From the diagram above, 8% student
answers ‘very often’, 13% answers
‘often’, 48% answers ‘sometimes’, 22%
answers ‘seldom’, 9% answers ‘never’.
So, when explaining the material, the
viewpoint of the English teacher is
sometimes more focused on the book or
board.

12. The teacher looks at students in all

directions.
17% 7 3%%  Statement 12
Very Often
Often _
17% Sometimes
Rarely

46%

The diagram above shows that 30%
students answers ‘very often’, 46%
answers ‘often’, 17% answers
‘sometimes’, 17% answers ‘seldom’, 7%
answers ‘never’. So, the conclusion is the
English teacher often look at students in all
directions.

13. When explaining material, the
teacher raises or waves hand or move
eyebrows.

7% _ 5% Statement 13
22% = Very Often
Often
35% Sometimes
20% Rarely
Never
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Based on the diagram above, 6%
student says very often’, 22% says ‘often’,
35% says ‘sometimes’, 20% says ‘seldom,
17%says ‘never’. It means that when
explaining the material, English teacher
sometimes raises or waves his or her hand
or moves the eyebrows.

14. When explaining, the teacher’s
gestures are adjust to the subject
matter.

15% 13%  Statement 14
Very Often
20% Often
30% Sometimes
22% Rarely
Never
From the diagram above, 13%
student answers ‘very often’, 20% answers
‘often’, 30% answers ‘sometimes’. 22%
answers ‘seldom’, 15%answers ‘never’.
So, the conclusion is English teacher’s
body movements are sometimes adjusted
to the subject matter.

15. The teacher teaches rigidly.

2% ’4% Statement 15
, 249 = Often
i = Sometimes
Rarely
Never

Based on the diagram above, 2%
student says ‘often’, 4%says ‘sometimes’,
24%says ‘seldom’, 70% says ‘never’. It
can be concluded that English teacher
never teaches rigidly.

16. The teacher explains the material

while walking and going around the
class.
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. Statement 16
33% Very Often
379% Often
Sometimes
rF1uUlll LiIc Ulaglalll avuvg, o070

students answer ‘very often’, 37% answers
‘often’, 30% answers ‘sometimes’. So, the
conclusion is English teacher often
explains the material while walking
around the classroom.

17. The teacher sat in his chair while
explaining the material.

119 13% Statement 17 Often

Sometimes

30% Rarely
46%
Never

Based on the diagram above, 13%
student says ‘often’, 46%  says
‘sometimes’, 30% says ‘seldom’, 11%
says ‘never’. So, it can be concluded that
sometimes the English teacher explains
the material while sitting in a chair.

18. The teacher approaches the students
and sees the work or assignments
made by students.

11% Statement 18
Very Often

35% 54% Often

Sometimes

From the diagram above, 54%
students answer ‘very often’, 35%
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students answer ‘often’, 11% students
answer ‘sometimes’. So, it can be
concluded that the English teacher often
approaches and sees the assignments made
by students.

4. DISCUSSIONS

From the findings data above, we
have already seen the students’ perception
towards English teaching stimulus
variation skills through their answers in
every item for each indicator.

The first indicator that is voice
variation, students perceive that the voice
of English teacher in teaching is more
clearly heard (61% very often), often
explains the material with different tone of
voice (43%) and rarely explains the
material quickly (48% sometimes). It
means that voice of English teacher in
teaching is varies greatly with frequency
“very often” at 28 participants or 61% (+).
In addition, teachers need to defend the
quality of their voice capability in order to
support their good performance while
teaching and learning process. Therefore,
students will able to understand the
material by supported voice from teachers,
and finally they will understand all the
given material by clearly voice from
teacher.

Secondly is focusing, the students
perceive that the English teacher
sometimes taps on the table or board to get
students’  attention  (46%), never
deliberately says the wrong words to
attract students’ attention (33%) and
always cares about the noisy students
(65%). It means that the ability of English
teacher in focusing is varying with 30
participants or 65% of always cares about
the noisy students. From the statement
before, it can be understood that teacher’s
expression facing noisy condition needs to
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be a mature ways, it means the teacher is
able to giving constructive comment or
advise for students who create a noisy
condition in order to educate them and
giving them a rule.

Thirdly is pausing. The students
perceive that the English teacher is
sometimes quite for a moment until
students orderly (35%), often gives
students an opportunity to think for a while
when they are given questions (65%) and
sometimes urges students to answer
questions immediately (52%). It means
that the frequency is “often” provides an
opportunity for students to think for a
moment when giving questions with 30
participants (+) or 65%. So, the teachers
use pauses or ‘wait time’ after asking a
question allows pupils to organize more
complete answers. It can be concluded that
English teacher’s ability in pausing is
varied.

The fourth is an eye contact. The
students perceive that the English teacher
often looks at students without picking
(41%), when explaining the material, the
viewpoint of the English teacher is
sometimes more focus on the book or
board (48%) and often looks at students in
all directions (46%). It can be concluded
that English teacher’s ability in eye
contact is vary. It means that teacher need
to improve their eye contact towards
students in order to build up the
relationship with students and control the
class activity while teacher explains the
material ~ with  frequency  teacher
“sometimes” more focused on the book or
board at 22 participants (-).

The fifth indicator is gesturing.
The students perceive that while
explaining the material, English teacher
sometimes raises or waves his or her hand
or moves the eyebrows (35%). English
teacher’s body movements are sometimes
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adjusted to the subject matter (30%) and
never teach rigidly (70%). It means that
English teacher’s ability in gesturing is
vary with frequency ‘“never” teaches
rigidly at 32 participants. From that fact,
the teachers must control those ways to be
an educate ways, such as: verbal
communication and non-verbal
communication, for example: teachers
must be able mention the name of students
that bother the situation in order to remind
students to less their noisy.

The sixth indicator is movement.
The students perceive that English teacher
often explains the material while walking
around the classroom (37%), teacher
sometimes has a sit in his chair while
explaining the material (46%) and the
teacher very often approaches the students
and sees the work / assignments made by
students (54%). It means that the ability of
English teacher in movement is vary with
frequency “very often” approaches the
students and sees the work / assignments
made by students at 25 participants (+).
This is a good thing for teacher
performance if in need, students’ will be
interested in classroom with that gesture if
teachers are communicative and make
students enthusiast without getting boring
or confused.

In line with those results above, it
is integrated the Components of Stimulus
Variations Skills as states by (C. Turney et
al 1983:115). From 6 variations of skills,
it is found 5 skills are positive, there are:
Voice Variation, Focusing, Pausing,
Gesturing and Movement and it is found a
skill which is negative, there is: Eye
Contact. The result is negative in a
variation before defining a factor based on
Turney (1983) divided into: 1) Eye
Contact: By fixing his / her gaze on
inattentive pupils the teacher can gain their
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attention or by shifting eye contact, gauge
pupil interest and understanding.

Finally, from the several
discussions above, we know that English
Teacher needs to improve their capability
as an English Teacher and as an educator.
By that the quality of teaching and
learning  process  will show an
improvement and always understand
learners’ types as the primary factor to
teach them in school.

5. CONCLUSION

The conclusion is among the six
indicators, there are five indicators namely
voice variation, pausing, eye contact,
gesturing and movement show that
English teacher is vary in teaching style
while one other indicator that is focusing
is less varied.

In first indicator, teacher’s voice is
very clearly. Teachers need to defend the
quality of their voice capability in order to
support their good performance while
teaching and learning process. Therefore,
students will able to understand the
material by supported voice from teachers,
and finally they will understand all the
given material by clearly voice from
teacher.

In second indicator, the teacher
cares about noisy student. Teachers’
expression facing noisy condition needs to
be a mature way, it means the teacher is
able to giving constructive comment or
advise for students who create a noisy
condition in order to educate them and
giving them a rule.

In third indicator, the teacher
provides an opportunity for students to
think for a moment when given questions.
Teachers would be kept on the track about
their professionalism in classroom, and
they must able to encourage students to
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ask with many kinds of motivation and
approach.

In fourth indicator, teacher’s view
is more on the book or board. Teacher
needs to improve their eye contact towards
students in order to build up the
relationship with students and control the
class activity while teacher explains the
material.

In fifth indicator, the teacher never
teaches rigidly. The teachers must control
those way to be an educated way, such as:
verbal communication and non-verbal
communication, for example: teachers
must be able mention the name of students
that bother the situation in order to remind
students to less their noisy.

In sixth indicator, the teacher
approaches the students and sees the work
or assignment made by students. This is a
good thing for teacher performance if in
need, students’ will be interested in
classroom with that gesture if teachers are
communicative and make students
enthusiast without getting boring or
confused.
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